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Dear Teacher,  
 

Welcome to the Going Green Project! 'Going Green' 

is an intercultural blended -learning project and the 

product of a partnership between the U.S. Embassy 

in Berlin, the University of Lüneburg, and LIFE e.V. In 

a pilot project in 2014, German and U.S. students 

explored approaches to sustainable development 

collaboratively through an e -learning platform 

(Moodle). Starting in September 2015, ɈGoing 

Greenɉ will be part of a larger teaching platform 

Teach about US with updated content. Schools 

throughout the country will navigate through web 

2.0 applications and social media, and exchange 

their findings. They will publish their local initiatives 

online and contribute them to concluding regional 

student confere nces on and around Earth Day 

2016. 

 

 

Teaching Principles 
 

In this school project, we offer a selection of up -to-

date authentic  teaching materials on U.S.-American 

culture and the issue of sustainable development in 

the 21 st century. The project has an  open design 

allowing for different degrees of implementation in 

your classroom in accordance with local state and 

school curricula, time budgets, teaching and 

learning practices, and technological 

infrastructures . Yet, we do emphasize several core 

princip les of teaching and learning in this project. 

Tasks-cycles and materials in the Going Green 

project were designed following a task -based, 

integrated -skills approach to foreign language 

instruction, they provide a guided introduction of 

computer -assisted language learning to teachers 

with little e-learning experience . They also open an 

exciting avenue to fostering intercultural 

communicative competence.  

Task-based language learning & teaching 

All Going Green materials are organized in thematic 

task-cycles that logically build upon one another, 

but can also be used individually. These task-cycles 

typically involve a chain of activities that (a) conclude 

with a clearly defined product, (b) focus on the 

meaning of communication instead of isolated 

linguistic and grammatical structures, and (c) reflect 

patterns of real -world communication. Yet, there is 

also a place for explicit study of language: 

Throughout the curriculum you or your students 

can select language exercises according to your 

specific goals and needs.  

Computer-assisted language learning 

Whether you complete the Going Green project in a 

blended learning format with your students 

enrolled on the Teach about US learning platform 

and include activities such as peer editing, forum 

discussions, or blog writing, or whether you teach 

Going Green in a more traditional setting with this 

paper-and-pencil handbook , the Going Green 

curriculum introduces the following competencies : 

reading in the web, evaluating information 

resources critically, participating in  digital 

discourses in forums and social media, and 

presenting oneself in the digital arena through user 

videos to your classroom. We understand that even 

the most fascinating technological advances can be 

of little use in the classroom if not supported by  a 

critical and robust pedagogy to support its 

implementation. Going Green materials have been 

developed in line with current research on school -

based blended learning research and in close 

exchange with practitioner teachers.  
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Intercultural communicative competence  

The thematic focus of this teaching unit is on U.S.-

American culture and approaches to sustainable 

development in a transatlantic perspective. Through 

the critical review of authentic texts and local case 

studies, students are encouraged to pe rform a 

change of (cultural) perspectives. While students 

might holdðand openly exhibitðunreflected 

stereotypical images of their transatlantic partners 

(and even their own native culture), authentic texts 

and local case studies can stimulate learners to 

develop what has been termed an ɄinsiderɅs 

perspectiveɅ into the target culture in foreign 

language research. When German learners, for 

example, explore that in the U.S. many political and 

civic initiatives to protect the environment and 

combat climate chan ge originate on the local level 

of individual communities and NGOs ɀ and not 

necessary on the federal government level -, this 

insight can change the way they perceive this target 

culture ɀ and, in turn, their own. In addition, Going 

Green can serve as an avenue to strengthen or 

initiate transatlantic partnerships between schools 

or courses. Does your school participate in a 

German-American exchange program? Then why 

donɅt you participate with your exchange partner as 

a team. 

Going Green and German State Curricula for EFL 
 
Going Green is designed for a target group of 

intermediate -advanced English learners in grades 

10 and above of the German Gymnasium. Yet, the 

pilot project conducted in 2014 proved that the 

curriculum also works with younger learners o r 

vocational and other secondary schools. A quick 

look at the 16 state curricula will show that the 

topics of sustainability/environmentalism and the 

cultural framework of the U.S. are represented in all 

of these curricula. The overview below lists differe nt 

points of departure for integrating Going Green 

teaching contents in regular classes. 

It follows that the suggested classroom work 

should cover curriculum contents and can, if 

necessary, be easily extended or adjusted. Think of 

it as an invitation to in corporate new teaching and 

learning resources into your classes as well as a 

strong connection to learning with digital media and 

authentic resources.  

Two more aspects are of interest here:  

Although aiming at older high school 

students, many Going Green contents are also 

suitable for younger learners. Teachers can make 

adjustments to tasks and materials as well as adapt 

the level of task support on the Teach about US 

platform or in their classrooms. The proposed 

classroom work is designed in a way that also allows 

for selective classroom use if available time budgets 

are restricted. For example political cartoons that 

do not necessarily require high proficiency in 

English, can be easily adjusted according to specific 

learner needs and ability.  

We also (and especially) invite teachers and 

students of English and CLIL (content and language 

integrated learning, or bilinguales Sachfachlernen) 

courses in Germany as well as interested courses in 

the U.S. to participate in the project and the student 

competition f or sustainable action plans. The 

thematic framework of environmentalism is highly 

relevant to other school subjects, such as 

Geography, Biology, or Social Science, and Going 

Green allows for an interdisciplinary approach.  

Contact the Teach about US team for further 

suggestions regarding these aspects. 
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The Going Green Curriculum 
 

The suggested classroom work for Going Green can 

be divided into three steps: an introduction to the 

topic of sustainability, an exploration  of four 

exemplary challenges, and the collaborative 

production of a joint  product  (the sustainability 

action plan), which may include particip ation in the 

Going Green student competition for sustainable 

projects . The overview below shows the project 

structure of Going Green:  

These three sections are, in short:  

1 What is sustainability? 

Section 1 serves as a general introduction to the 

Going Green 2014 project and to the topic of 

sustainability. This is the general structure of this 

section: 

 WARM-UP: Attitudes and stereotypes 

 RESEARCH: The Ecological Footprint 

 CULTURE: Local, state, and federal perspectives 

on sustainability  

2 Group work // Exploring the challenges  

Section 2 introduces students to four interesting 

subtopics of sustainability:  

 Plastic//Recycle 

 City//Transport  

 Food//Sustainable 

 Fashion//Toxic 

Students can choose which of these modules they 

would like to explore . The modules all follow the 

same structure including a warm -up phase, a 

research task, a case study, and a so-called eco-

Bundesland 

T = Themenbereich/ -schwerpunkt; Q = Thema in der Qualifikationsphase; Zahl = Angabe 

des Halbjahres (sofern vorgegeben) 

Badenɀ 

Württemberg 

T: Chancen & Probleme soz. Wandels & der Globalisierung; T: zeitgenössisches öffentliches 

Leben & politische  Kultur d. USA; u.a.m. 

Bayern T: Umwelt, Natur, Wissenschaft und Technik 

Berlin Q3: Eine WeltðGlobale Fragen; Q4: Herausforderung der Gegenwart  

Brandenburg Q3: Eine WeltðGlobale Fragen; Q4: Herausforderung der Gegenwart  

Bremen T1: Universelle Themen der Menschen; T2: Aktuelle Lebenswirklichkeit i. d.  anglophon . Welt 

Hamburg T2: Politische & soziale Themen der Gegenwart; T2: Universelle Themen der Menschheit  

Hessen Q1: The Challenge of Individualism (USA, Science & Technology); Q4: The Global Challenge 

Meckl.-Vorp. Q3: Eine WeltðGlobale Fragen; Q4: Herausforderung der Gegenwart  

Niedersachsen T1: Beliefs, values & norms in Western societies: T5: Globalisation; T6: Science & technology 

NRW T1: Erschließung von Alltagswirklichkeiten; T4: Themen & Inhalte von globaler Bedeutung  

Rheinl.-Pfalz T4: NaturwissenschaftenðTechnologieðÖkologie, 

Saarland Q1: Aspects of society; Q2: Science, technology, ecology 

Sachsen T: Ɋsich positionieren zu Contemporary Issues in Politics and Society: science and 

technology, environment ɉ; u.a.m. 

Sachsen-Anh. T: The American Way of Life; T: Challenges of Our Time; 

Schlesw.-Hol. T4: Erhalt der natürlichen Lebensgrundlage; T5: Strukturwandel  

Thüringen T2: People in Society; T3: Politics & Economy; T4: Environment, Science, Technology 

http://www.bildung-staerkt-menschen.de/service/downloads/Bildungsplaene/Gymnasium/Gymnasium_Bildungsplan_Gesamt.pdf
http://www.bildung-staerkt-menschen.de/service/downloads/Bildungsplaene/Gymnasium/Gymnasium_Bildungsplan_Gesamt.pdf
http://www.isb-gym8-lehrplan.de/contentserv/3.1.neu/g8.de/index.php?StoryID=26513
http://www.berlin.de/imperia/md/content/sen-bildung/unterricht/lehrplaene/sek2_englisch.pdf?start&ts=1283429333&file=sek2_englisch.pdf
http://www.berlin.de/imperia/md/content/sen-bildung/unterricht/lehrplaene/sek2_englisch.pdf?start&ts=1283429333&file=sek2_englisch.pdf
http://www.lis.bremen.de/sixcms/media.php/13/ENG_GyQ_2008.pdf
http://www.hamburg.de/contentblob/1475210/data/neuerefremdsprachen-gyo.pdf
http://verwaltung.hessen.de/irj/HKM_Internet?cid=48a34f21388de135d056cf8266b8b151
http://www.berlin.de/imperia/md/content/sen-bildung/unterricht/lehrplaene/sek2_englisch.pdf?start&ts=1283429333&file=sek2_englisch.pdf
http://db2.nibis.de/1db/cuvo/datei/kc_englisch_go_i_2009.pdf
http://www.standardsicherung.schulministerium.nrw.de/lehrplaene/upload/lehrplaene_download/gymnasium_os/4704.pdf
http://lehrplaene.bildung-rp.de/no-cache/gehezu/startseite.html?tx_abdownloads_pi1%5Baction%5D=getviewclickeddownload&tx_abdownloads_pi1%5Buid%5D=197&tx_abdownloads_pi1%5Bcid%5D=9823
http://www.saarland.de/7054.htm
http://www.schule.sachsen.de/lpdb/web/downloads/lp_gy_englisch_2011.pdf?v2
http://www.bildung-lsa.de/pool/RRL_Lehrplaene/englgyma.pdf
http://lehrplan.lernnetz.de/index.php?wahl=115
http://thillm.rz.tu-ilmenau.de/get.aspx?mid=1395&did=14691&file=LP_GY_Englisch_2011.pdf&usage=2&sid=fc0d8285-5319-4251-9b94-d38d935ee312
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challenge. In addition, there is a selection of 

language tasks and exercises for each of these 

modules.  

3 Your sustainable action plan 

Section 3 contains the t ask description for your 

course's sustainability action plan. Your students 

should agree on one topic for the final project ɀ 

their sustainability action plan. The instructions in 

the TASK: Sustainability project provide a general 

structure for your studen ts' work. It leaves enough 

room for topic choice, use of media, context of the 

sustainability action plan, and other aspects.  

How to Use this Teacherôs Handbook 
 

This teacherɅs handbook is a condensed version of 

the teaching materials and task -cycles to be found 

on the Teach about US platform at 

http://teachaboutus.org. The following pages contain 

the core activities for all three phases of the Going 

Green project in the form of print -ready work 

sheets. You can use these activities in your 

classrooms entirely or make your own selection and 

cover the Going Green curriculum in a more cursory 

fashion. While the activities outlined in the 

worksheets do not require that your students enroll 

on the platform individual ly or that you complete all 

activities in your schoolɅs computer lab, they do 

focus on using different sorts of digital texts and 

applications. This means that activities like 

participating to forum discussions, contributing to 

an online course glossary or  collaborating in a 

course wiki have been intentional ly excluded from 

the worksh eets. But your students will have to 

complete a number of activities using a computer 

and going online. These online phases are always 

linked back to face-to-face classroom activity so as 

to allow for an effective integration into traditional 

teaching contexts.  

Except for these introductory remarks, the 

teacherɅs handbook comes without further 

instructions for teachers like lesson plans or 

extensive teaching rationales. The preview Going 

Green e-classroom, however, includes detailed 

ɄTeaching NotesɅ at the beginning of each curriculum 

section. In addition to  information and useful tips 

for integrating the suggested classroom work in 

your daily practice, they also offer selected 

background information complementing the tasks 

and materials.  

The following overview introduces the 

suggested classroom work in brief.  

4  YOUR ATTITUDES TOWARDS 

SUSTAINABILITY 

Everybody has stereotypes and underlying 

assumptions concerning the topic of sustainabili ty, 

but also towards the question how our countries ɂ

the U.S. and Germanyɂgo about addressing 

environmental challenges.  

The worksheet should elicit and help 

students  become aware of these stereotypes as 

well as activate prior knowledge and assumptions. 

1. What is sustainability?  4-6 lessons 

6-8 lessons Plastic//Recycle City//Transport  Food//Local Fashion//Toxic 

3. Your sustainability action plan 

6-8 lessons 

2. Group work // Exploring the challenges 

http://teachaboutus.org/
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We suggest that your students fill out  the 

questionnaire  and then discuss the outcomes in 

class together. If you have enough time, why don't 

you ask your students to summarize your course Ʌs 

results on a poster? Your students could review 

these and identify ex treme opposites or general 

trends  and formulate study questions to be 

answered in the upcoming lessons . At the end of the 

project , have your students revisit these answers 

and reflect upon their changed views and insights.  

4  THE ECOLOGICAL FOOTPRINT 

At this stage, students will learn what the topic of 

sustainable development entails. An important part 

of this  goal is to define the core terminology and 

concepts necessary to develop a basic understand -

ing of the issue. The worksheet introduces students 

to th e concept of the ecological footprint and the 

most important related terms and concepts ( task 1); 

it then asks students examine their lifestyleɅs impact 

on the environment by calculating their own 

ecological footprint s and discussing their results 

critically in class (tasks 2 & 3).  

The materials used here include audiovisual 

texts that  can be viewed individually or in class. The 

ecological footprint questionnaire ( task 2) requires  

web-access. Additional resources can be accessed 

by students at their own wi ll.  

4  WHAT IS SUSTAINABILITY? 

This worksheet focuses on the underlying concept 

of sustainability. In order to evaluate different 

approaches to sustainable development, students 

should construct a conceptual understanding of 

this topic. Starting from thei r own views and 

assumptions (task 1), learners review audiovisual 

texts and deduce definitions of sustainability and 

related terms. The suggested resources exemplify 

that sustainability has different connotations  in 

everyday language; it can be unders tood from the 

perspective of different agents (for example, the 

local farmer vs. a fisherman vs. business owners, 

and so on); and it should satisfy different needs 

according to the so -called Ʉthree-pillar modelɅ. This 

model posits that sustainable developm ent needs 

to consider and equally satisfy ecological, economic, 

and social perspectives towards a given challenge. 

On a more general plane, the notion that definitions 

are not necessarily clear-cut or set in stone and, as 

in the case of sustainability, socioculturally 

dependent, is an important one for learners to be 

deduced here.  

GROUP WORK // EXPLORING THE 

CHALLENGES 

As outlined above, students can now choose to 

focus on one of four study modules addressing the 

topics of plastic pollution, urban developm ent, local 

food production, or sustainable fashion. These 

modules follow the same parallel structure (see 

below) and can be explored in small groups. 

Alternatively, your stud ents can decide on one 

single module  as a course. The following 

descriptions address the individual task types of 

these modules instead of presenting each module 

individually. 

4  RESEARCH TASK 

Students explore an exemplary issue or challenge 

connected to the module topic in this  research task 

(for example, the issue of marine plastic pollution 

and the Great Pacific Garbage Patch). The 

information is presented mainly in the form of 

videos, infographics, texts, and further web-based 

media. The research task descript ion directs 

students through this variety of materials so that 

they can develop a concise understanding of the 

challenge instead of browsing the web without any 

clear direction or goal .  

As an outcome to this activity, students 

document their findings (for themselves as well as 

for their classmates) in the form of a collage or 

poster, which they should present briefly in an oral 

presentation in class. 

4  CASE STUDY TASK 

The case study task encourages students to explore 

one local manifestation of the environmental issue 

of the module. The case studies combine a critical 

look at the environmental challenge  (for example, 

the plastic pollution and the Great Pacific Garbage 

Patch), its impact on local U.S. communities (for 

example, the West coast of the U.S.), and thereby a 

focus on American culture, as well as possible ways 

of addressing it politically in the civil society  (for 

example, through public awareness campaigns by 

NGOs and petitions to ban single use plastic bans). 

As an outcome to this task , students should 

discuss their findings in their small  group using the 

guiding questions in the task instructions and 
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prepare a report for their classmates (either orally 

or in the form of a poster).  

4  ECO-CHALLENGE 

Students now progress from the general module 

topic and its representation in the U.S. to the ir own 

local environment. It is, for example, easy to view a 

challenge like marine plastic pollution solely as an 

issue for the U.S., while neglecting its relevance and 

immediacy in the students Ʌ environment. Yet, it is 

precisely this interconnectedness of  environmental 

challenges and the fact that the issues presented in 

Going Green easily transcend national borders 

which can fuel student engagement in environmen -

tal activism. The eco-challenge bridges both 

cultures in a research- and process-oriented 

manner. Students are asked to analyze how the 

module topic affects their local community ( that is, 

their town/city, neighborhood, family, friends, 

school, etc.). Potential questions might include,  

ɂ How much food waste is regularly produced at our 

school cafeteria?  

ɂ Which civic groups are involved with environmen-

tal questions and policies in our community? 

ɂ How are our foods grown or our clothes produced, 

how far do they travel until being sold in stores, 

and under what ethical circumstances are they 

produced? 

ɂ How bike-friendly is our community and what 

needs to happen so that more students or com-

muters use their bikes for transportation?  

This can be done, for example, by performing 

an experiment  (adopting a vegetarian diet for two 

weeks), conducting interviews (with local 

businesses, the mayor, NGOs, fellow students), 

administering a questionnaire survey  (on the street, 

at school), taking photos or recording a video  (of a 

public awareness campaign, plastic pollution on the 

school grounds). Students shou ld document their 

eco-challenge and present their product in class .  

4  YOUR SUSTAINABILITY ACTION PLAN 

In the target task of this unit , your students should 

agree on one topic for the final project Ɂtheir 

Ʉsustainability action planɅ. The task instruction 

provide a general structure for your students Ʌ work. 

It leaves enough room for topic choice, use of 

media, context of the sustainability action plan, and 

other aspects  related to their action plan and its 

presentation .  

The core idea here is that learners will take up 

one aspect they have encountered during  the eco-

challenges (or even a new one), identify the 

underlying problem, develop ideas for a solution as 

well as indicators for evaluating their success and 

collaboratively plan their project. The final step will 

be to plan or pilot the action plan Ʌs implementation 

in their environment (course, school, town etc.).  

Again, it is you and your students who decide 

on the form of presentation and/or documentation 

of your class project. There is no limitation as  to 

which media or communication channel should be 

used. This aspect, of course, will also be 

acknowledged in the  Going Green student  

competition (s. below). A procedure with awards in 

different categories w ill be implemented, so that, for 

example, a poster will not have to compete with a 

video contribution.  

 

Participating in the Going Green Student Competition 
 

The U.S. Embassy and their partners invite all 

participants to enter their action plans into a 

student competi tion with awards for outstanding 

products arising from classroom work. We believe 

that this is an excellent opportunity to boost student 

motivation and to strengthen the understanding 

that their approaches for sustainable development 

are relevant to their communities and beyond. From 

the 2014 pilot project we know that in most cases, 

student engagement to produce an action plan 

exceeded their teachersɅ expectations (and ours 

included) by far! Many participants saw their action 

plans and project outco mes featured in local 

newspaper articles and radio reports, at school 

festivities and even town hall meetings.  

We would like to emphasize that participants 

are encouraged to submit their contributions, 

regardless of class grade or school level or even the 

type of action plan. In 2014, the competition 

categories were formed after receiving the 

submission, reflecting the open character of the 

contribution. As educators ourselves, we 
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understand that a poster should  not have to  

compete with a complete websi te and social media 

campaign, that some participants naturally will have 

more time to prepare their action plans than others, 

and that young learners (in 2014, a grade -six course 

from Aalen won one of the awards!) will produce 

different outcomes than, for example, a year twelve 

AP English course.  

In order to take part in the Going Green 

student competition, your students (one 

representative)  or you will have to submit your 

course's contribution by the submission deadline, 

March 24, 2016 (before midnight) . This will be done 

by uploading the product  (or a link to the product) 

onto the Teach about US platform.  To do this, a 

registered and logged-in user needs to visit the 

platformɅs Going Green section, enter the Virtual 

Town Hall, go to the section ɄYour sustainability 

action plansɅ and enter your action plan into the 

ɄDATABASE: Your sustainability action planɅ. Ifðfor 

whatever reasonðyour upload fails, you may also 

submit your group Ʌs contribution via e -mail to the 

Going Green team.  

The contributions will  go through a twofold 

evaluation process: The jury of experts in 

sustainability as well as your students themselves 

will have a chance to evaluate the submissions 

online before the concluding Going Green student 

conferences taking place on Earth Day 2016 (April 

22, 2016). We will announce more informati on on 

this procedure in due time . 

 

Joannis Kaliampos, 

on behalf of the Teach about US team and partners at 

the U.S. Embassy in Berlin, the U.S. Consulates and 

German-American Institutes in Germany, LIFE e.V. 

Berlin, Leuphana University of Lüneburg, and the 

Goethe Institute in Washington D.C., with support by the 

Berlin Senate Department for Education, Youth and 

Science. 

 

 

 

 

The subsequent pages contain the print-ready worksheets of the Going Green curriculum. 
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Tasks 

 

 

1 Think of the U.S. and its population's attitudes towards the environment. Do you think there is a typical attitude? What 

words, ideas, or images come to your min d? Give some examples (at least 3). 

 

 

 

 

 

2 What images came to your mind in the previous question about the U.S. and the environment? The collages below 

represent two extreme stereotypes of sustainability in the U.S.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Which collage most resembles your ideas ɀ the one on the left or on the right? Tick a point on the scale to indicate your 

impressions. 

 

collage on                  collage on 

 the left         undecided            the right 

 

 

 

 

 

3 Now think of Germany and the Germans' attitude towa rds the environment. Do you think there is a typical attitude? 

What words, ideas, or images come to your mind? Give some examples (at least 3). 

 

 

 

 

 

(1) Fill out the questionnaire. Think about and answer the questions. The goal is to reflect on your personal assumptions towards 

sustainability, so there are no right or wrong answers here.  

(2) Review your classmatesɅ responses. Discuss your responses orally in your class. These questions could be helpful:  

ɂ Are there any responses that surprised you or that you did not expect? 

ɂ Are there any questions that reveal larger trends? Which ones? 

ɂ Are there questions with opposing responses? What are some of the extreme answers? 
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4 What images came to your mind in the previous question about Germany and the environment? The collages b elow 

represent two extreme stereotypes of sustainability in Germany.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Which images most resemble your ideas? Choose a point on the scale to indicate your impressions.  

 

collage on                  collage on 

the left        undecided                          the right 

 

 

 

 

5 One dimension in which we influence sustainable development almost every day are our consumption habits: Every day 

we make consumer choices that can have a lasting impact on the world that surrounds us; every day we decide whi ch 

products we buy, how much we pay for them, how carefully we select them, and many other aspects. Answer the ques-

tions below by indicating your opinion on the scale. There are no correct or wrong answers.  

 

When making consumption choices, how much do you consider impacts on... 

 
never rarely 

some-

times 

very    

often  always 

the natural environment? ¹ ¹ ¹ ¹ ¹ 

the society and people? ¹ ¹ ¹ ¹ ¹ 

the economy? ¹ ¹ ¹ ¹ ¹ 

 

 

6 To what extent do you agree/disagree with the statements below? Indicate your answers on  the scale:  

 strongly 

disagree 

rather 

disagree 

unde-

cided 

rather 

agree 

strongly 

agree 

When I buy clothes, I mainly care about appearance, 

quality, and price. The conditions under which the clothes 

were produced are not my responsibility. 

¹ ¹ ¹ ¹ ¹ 

It's up to the individual to decide whether or not to buy and 

drive an SUV. 
¹ ¹ ¹ ¹ ¹ 

In the name of securing a sustainable future, we have the 

right to break the law. 
¹ ¹ ¹ ¹ ¹ 
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The ecological footprint  

Footprints. We make them everywhere we go. But unlike the impressions we leave in mud or sand, which we can 

clearly see, our Ecological Footprints outline the space we each need to survive. 

Understanding exactly how big our Ecological Footprints are can be difficult because they encompass all the space 

and resources we need to liveɁlight (energy), air, water and soil. 

Learn how the choices you make affect the size of your Ecological Footprint.  

ɁIslandWood.org  

 

Task: What is the ecological footprint? 

 

 

 Video.  

Global Footprint Network: What is ecological overshoot? 

https://youtu.be/NJtrMMa4VOM  

Keywords: ecological footprint, ecological debt, ecological credit or capital, global overshoot 

 

 

 Video.  

Veolia: Let's reduce our environmental footprint!  

https://youtu.be/p9cCFBcVRO4  

Keywords: environment, footprint, carbon footprint, water footprint, resources footprint, ecosystems footprint 

 

Task: What is your ecological footprint?  

 

 

 Interactive. 

Center for Sustainable Economy: Ecological footprint quiz 

https://islandwood.org/footprint-calculator/  

 

ɉ 
(1) Watch these following videos to learn about the concept of the ecological footprint. Below each video you will find some 

keywords that are explained in it. Take notes and try to define these terms. Together with your classmates, you can write the 

definitions on large index cards and post them on your classroom wall. 

(2) Explore your own ecological footprint and become aware of your lifestyle's impact on our planet's limited resources. Visit 

the IslandWood.org footprint calculator and answer the questions about your lifestyle. 

(3) Follow-up: Answer the following questions alone at first and make detailed notes. Then, discuss them in class and comment 

on the results of others. You can focus on these guiding questions:  

ɂ What are generally the most surprising outcomes and statistics? 

ɂ Which of your expectations were fulfilled or not? 

ɂ Where can you find similarities or significances between your individual results? 

ɂ Where do we begin if we want to reduce our footprints? 

https://youtu.be/NJtrMMa4VOM
https://youtu.be/p9cCFBcVRO4
https://islandwood.org/footprint-calculator/


4   WORKSHEET: What is ósustainabilityô?  

 Page  мм  

Tasks  

 

 

 Video. 

Kingpins: What is sustainability? 

https://vimeo.com/51476502 

 

 

 Video. 

PBS: Lexicon of sustainability ɀ What is sustainability? 

http://vimeo.com/92196477  

 

 

 Video. 

Explainity: Sustainability explained 

http://youtu.be/_5r4loXPyx8  

 

 

      Figure: Three-pillar model of sustainability (© Facing the Future 2010)

(1) What does sustainability mean to you personally? Take a few moments and note down a definition or keywords concerning 

your own understanding of the concept.  

(2) Share your idea with a partner or a small group and compare and discuss your ideas. Where are the differences and 

similarities? Which keywords should be included? Can you formulate a definition on which all group members can agree? 

(3) The following resources approach the concept of sustainability from different perspectives. Watch the videos carefully and 

take detailed notes. Compare them to your previous discussion and results. Can you modify your previous definition? Pay 

attention to what aspects this definition might include and think of examples to support your definition. 

https://vimeo.com/51476502
http://vimeo.com/92196477
http://youtu.be/_5r4loXPyx8

